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TIntroductory Statement

- The Center s mission is to 1mprove teachlng in Americun schools. g
” ‘loo many teachers still employ a d1dact1c style aimed at fllling passive
~“students with facts, The teacher's env1ronment often prevents him . from L
‘_.“changlng his style and may “indeed drlve him out of the profession. e
“lAnd the chlldreo of the poor typlcally suffer from tho worst teachlng

i The Center uses the *esources of the behavioral sc1emces in pur—?‘ |
»su1ng its ObJQCthES. Draw1ng prlmarlly upon psyehology and soc1ology,

‘;“but also \upon other behavioral science d1sc1p11mes, the Center has formu- .

lated programs of research development demonstration, and dissemination
~in three areas. . Program 1, Teachlng Effectlveness is now developing a-
Model Teacher Tralnrng System that can be used to train both beglnnlng

d.'j_and experienced teachers 1n effectlve teachlug skllls.‘ Program 2, The -

d:Envrronment for Teachlng, is developing models of school organlzatlon
“ and vays. of evaluatlng teachers that will encourage teachers to become

. more profe551onal and more committed., Program 3, Teaching otudents from -

"‘Low—Income Areas, is developlng materials and procedures for motlvatlng
hoth students and teachers 1n low-lncome schools. R IR

ThlS memorandum examlnes the frequency and types of errors (devla— *U

e tlons from standard Engllsh) that occut ‘in. speech samples elICIted from - d :

‘"Q-Mexrcan—Amerlcan children in rwo 1ow—1ncome area schools, one bilingual

and one monollngual The purposes ‘of the report are to detect poss1ble

2 o‘dlfferences in the prof1c1 ‘ney in Engllsh produced by the dlfferent

~ school environments and to. furnish ‘basic information for the constructron‘ “
i‘of Engllsh proflclency tests for Mexrcan—Amer1can puplls. o |
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o bstraet

Speech samples were ob aened from Mexecan-American ehlldren who at-""'«, oy
teeded 3 monollngual school (N 67) and Meyiean-Amerlcan chlldren wo
j :;ettended ] blllnguel school (N 39) In the sane school dlstrlct The KN
 children vere asked to tel] the story of a silent novie they had watched';-;:'f
 dmediately before being interviewed. Their ancvers vere recotded op
':tape and. transcrlbed Dexlatlons from standaid Engllsh Were eounted ad
categorloed, The maiy findings of the study vere (1) that the causes of

-~ Qeviations from standard Engllsh appeered to 1eelude the expected 1nter-'

| iference of Spanish as well a3 the 1mpr0per applleation of standard English o

tules and the influence of nonstandard English dialects, and (b) that

- children i the bilingual school did not differ sipificantl fron those : a

int the monollngual school Wlth Tespect to frequency of deveetlons from
r--stenderd Engllsh e gxfj;,.l;,ljn.,, ST |



AN ERROR ANALYSIS OF THE SPOKEN ENGLISH OF MEXICAN AMERILAN PUPILS

IN A BILINGUAL SCHOOL AND A MONOLINGUAL SCHOOL

. Robert‘L.NEOIitzer anduArnulfo_G.'Ramirez

'h'This,study:waszuudertaken for three'distinct but‘related pUrposes;
Among. many 1nvest1gators there is at present a general Jnterest in
analyzlng language errors made by pupils in the procefs of second—
language acqu151t10n (e 8> see George 1972 Rlchards, 197la) In part_
this recent interest is the result of attempts to prove cr dlsprove'
(Whitman & Jackson,‘l972 R1chards, l97lb) the, hypotheses that 1nterfer— |
ence’ from ‘the mother tongue is Lhe maJor source of’ error in foreign-'
language learning and. that errors are.a valuable source of 1nformatlon
about the learning process (see Tucker & d Anglejan, 1971, Pp- 168ff)

In part, too, 1t is the result of a reevaluation of ‘the role of errors
_1n language acquisitionu—a reevaluation that 1nterprets errors - s a step
1n the learning process rather than ‘an ev1l to ‘be av01ded at all costs
(see, e.g., Corder, 1967 Wardhaugh l970) " The present study s first;'(

‘ purpose was to furnlsh data that may prove useful ir. further language—:

‘error analyses and studles of the causes of errors 1n language anulsltlon ‘

by presentlng the errors made by Mex1can-American chlldren in the process
of learning English | |

There is comparatlvely llttle 1nformatlon available concerning the
errors made by Mex1can—Amer1can children during the acqtisition of

Engllsh. Very few studlea have reported or analyzed these errors (Lance,-'

1969 Gonzalez, 1969), and some of the pedagogical materlals deallng w1th_ilhw‘

teaching Engllsh to Mex1can—Amer1cans (e g ) Bartley & Polltzer, l972)

are based only on 1nformal observatlon and assumptlons | Thls study s‘;"

second purpose was to prov1de spec1f1c data that can serve as a ba51s for_ﬁff”

convtructing both pedagogical materials and proficiency tests to be used
'~‘1n teach1ng English to- Mexican Anerican chlldren ‘ _"‘ .
Some of the Mex1can—Amer1can chlldren on whose speech thls study wac“k'

based came from a bilingual school env1ronment whereas others came from

(




_a.monolingual (English) school‘quironment . The third purpose of this
study was to determine whether b111ngua1 or monolingual schoollng affects-

the number and/or the patterning. of errors.

:fDeSign:

subjeccs‘
h The subjects whose language was analyzed in this study ceme from .
"~ two elementary schools, Garfleld and Jdoover. The chlldren-from Garfield
‘were (and had been) in a bilingual program, those from Hoover were in a
' monollngual (Engllsh) program._ The general‘comparablllty of the Hoover
-:and Garfleld groups with respect to various- factors (place of orlgln
'general soc1oeconom3_ background) had been cstablished by the 1nternal‘
“evaluator of the bllingual program, who used the two schools for. com=-, .
"parison in: measurlng the bllingual program s effectiveness by varlous

',criter1a (see Cohen 1971)

The subjects used in this study were dlstributed as follows. -

B111ngual School o ‘ Monollngual School
. Male ‘ Female g Tutal o Malez.vFemale;: Totalfd
Kindergartend, s | 10 . d,13p L 9 | hy8‘ 17
First year. 10 d* - 7 16
'15econdhyear | ':110_ -7 l'; 17, Ety ' -8.'_'.7 ‘-‘_155
'mj_r'd:ty.e'a’r_*f' | '. | 10 ‘_ | .5-__ : -‘ l—s_ S o , 4 l_é .

Note that "th1rd year rather than "third grade" is used as a bas1s,

of - cla551f1cat10n'“ chlldren who had been in school for three yearS,éh-
past. klndergarten but had- been retained in the second grade were R

1ncluded in th1s tategory

, 1Arnulfo Ramirez is: studyjng the 1anguage sample used in tn1s 1nves-f-227
t1gation to determlne whether bilingual or monolingual schoollng affected.*'“

the number or the complex1ty of . the constructions used by the subjects.“~ﬂ

_,\) A




. Procedures

 The children were. shown an eight—mlnute animated cartoon of Aesop s

.fable "The Ant and.: the Dove The film was shown w1th the sound turned

.off so that the narrator S language could not 1nfluence the rpsponses

ellc1ted from the chlldren The children v1ewed the film in groups of
four at a tnme ‘ lmmediately after seeiug the film, each Chlld was l
privately asked to tell the story and to answer questlons related to 1t
{see Appendix A). fhe children's oral responses were recorded on tape

' The- chlldren 8 responses were ‘then transcr ibed. The transcrlptions
were made 1nto regular English orthography rather than phoneric script
because phonetlc analysis was not one of the aims of thlS 1nvest1gation;

Moreover, the recordings did ‘not ‘have sufficlent fldelity to be used ‘as

‘*a basis for phonetic/phonological analys1s,

Methods of Analysis

The purposes of this study requlred two complementary methods of

Eanalys1s. (a) a descrlptlon and- categorlzatlon of the errors, and (b)

oa statistlcal p1esentation of thelr relatlve frequency in’ order to deter-‘

mlne differences due to 1ndependent variables such as’ grade, sex, and

type‘of schooling (bilingual vs. .monolingual)
The errors were categorized as an aid in presentlng data rather
than to create a bas1s for. extens1ve speculatlon concerning the sources

of the errors | For th1s reason they were categorlzed along falrly

_traditlonal llnes 1nto errors in morphology, syntax and vocabulary

(Ow1ng to the 1nsuff1c1ent fldelity o. 'the recordings, no attempt was

"made to 1nc1ude phonology 1n the analy51s ) The three ma1n categorles

g fthe categorizatlon used was not. based on any assumptlons about the causeséj;,f
- of errors but was nurely descr1pt1ve Vocabulary errors were d1v1ded 1nto_~-“

dyerrors presumably caused by conqu1on w1th1n Engllsh ‘confus1on of Spanishy, -

were further subdlv1ded according to different parts of speech or parts,V

of the sentence Except 1n the case of vocabulary‘errors therefore,. B

"%fand Engllsh _and so on The children making the errors were categorized

H..according to tYPe Of program (monolingual-M or bilingual B) and year in-
”Hschool (K l 2 ‘or 3) e : - ; S .



btatistical comparisons “of frequency were ‘based on two meahods.‘
(&) within. the two most frequent categories of . errors (1ncorrect usage‘
‘of simple past tense, incorrect usage of prepositions), comparisons were
“made in terms of percentage of correct usage, (b) overayi comparlsons of
‘the frequency of all errors were made in terms of number of errors per

~number of words.
"~ Results:
.The errors were categorized as follows.

‘Morphologz :

1. Indeflnlte article 1ncorrect. ‘

A used for an before vowels. A ant (B-2) This_was,a fairly'fre—

quent error (12 1nstances, see Appendix B).

_ _ The ‘reverse phenomenon,‘an for a,. occurred once. an little ant-
'(B 2) | | '

‘2.‘ Possessive case iﬂcorrect.

The man . feet (for thc man s feet, B 1), the man leg (M—K), the snail

(M-l) In one 1nstance the posse531ve was formed Wlth the wrong

noun; Mother s Linda \for Linda s mother) came (M—K)

3. Thlrdfperson s1ngular verb 1ncorrect.

The failure to attach the necessary -s was a- fairly flequent error

(26 1nstances, see Appendix B) . The bird help the man . (B-K); He g_

_7walk1ng (B—K), He get out of . the water: (M—K), etc

“The reverse phenomenon*—the wrong attachment of'-s—-also occurred

:The' pple fall downs (B 1), He gots a lot of rabbits (M-Z)

4.; Simple past tense 1ncorrect.p;t3:'j‘r,;fbf
. Thls turned out to be the most frequent of all the errors (see the .
"section‘"Some Statistical Comparisons" below), undoubtedly because the
‘task of telling *he story 1nev1tably 1nvolved the use of a large number ‘of
erbs 1n the past tense Both regular and 1rregular past tenses were b."‘H

Qo iafrected in’ large numbers.g”




(a) Regulargpast tense. T‘Omission'of -ed: -The bird he save

'.h1m (B—l), He want to kill him (B-1), etc. A hunter came and watch
(8-2), s | 2
The reverse phenomenon or hypercorrectlon of addlng ed to a. past

already formed w1th ed occurred once“ He calleded /k:ldad/ (B- 3)

(b) Irregular past tense Both the .regularlzatlon by addlng

~ed and the: aubstltutlon of the 31mple non—past (""present') occurred with

great:frequency He fall in the water (B- K), He came and. brlng it in the
house (B-1), He. stnng him (B 1), He throwed him (B—Z), He hurted hlm (M~3),
He putted ‘the cookle there (M-3).

In two 1nstances a past partlclple appears to: have been subst1~'“

~tuted for a past I beeh near to hlm (M—Z), He g_ge (for he went) home

(M—K) (These two errors, of course, could also be’ llsted as zrro:s 1n‘_‘

syntax or vocabulary )

5. Past partlcrple 1ncorrect

'Om1531on of -ed‘l He: was call (B l) He s flnlSh (B l)

6. Comparatlve adJectlve/adverb 1ncorrect

There is one . example of the ‘use of more + er morpheme to form the

comparative: ‘ He got _E_more hrgher (M—l)
‘SzntaX' |

1. Noun phrase.

(a) Determiners __The omiss1on of the art1 Ye: (deflnlte or

‘1ndef1n1te) was: one of the more frequent errors (24 1nstances in all

:l. see Appendlx D) He no g__ln hole (B—K), He rlug 1t in house (B-l),

'”than wanted to shoot (M—K), Puttlng leaf on the water (B 2), The ant came r“;h
‘.fffoack to grass (M—3) L e e e AR ' L ‘

The deflnlte artlcle was often substltuted for the possess1ve,

‘”pronoun‘” He fall down ‘on the head (B 2) The "ant plnched h1m the leg (B—2),”

.MThe Apple fall onto - the head (B-l), He g_ on. the feet (M—K) L
RUETR There was one 1nstance of the use of possess1ve w1th the artlcle

7He Put it 1n the hlS room (B l),:and one 1nstance of the use’ of the wrong

k'lERJ(j"f;possess1ve._ The llttle boy hurt 1ts (for h1s) g (MrK) f{ L ':_:Vf




T (b) Nomlnallzatlon There were several instances’of nomiua]—

izatlons in whlch the: simple verb rather than the g form was. used:

_X_to cook it. (for cooklng 1t) (M—l), instead of kill birds (M—2)

In some 1nstances the prepositlon bx_was omitted The dove

'helped h1m puttlng (instead of _x putting) leaf on the’ water (M—Z),

‘fYou can save _X_llfe flzlng (Mwl)

w(C) Number confu31on. Occaulonally singulars vere used for

| plurals and pJurals for slngulars He stab him 1n the feet (for foot)

'(B-Z), He got some leaf (for leaves) ThLS could also be ‘an 1nappropr1ate‘

‘use of some for a (M- 2) ’ The 1nterpretat10n or stuff as a plural ev1dent1y

‘h'accounts for He was gettlng these stuff (B-2).

lf(d)' Use of pronouns.‘ A very frequent error (43 1nstances,'see

lAppendlx B) was the omlsslon of the subJect pronoun' (He) plnch the man
7(B K), (I ) liked h1m (B -K), then (he) flew away (B—Z), (He) picxed an;r

'orange (M—K), (It) staysrln che water (M—K) The om1551on of the pronoun
"appears to have been partlcularly frequent in response to questlons in

r Whlch the pronoun was UoEd e.g., What dld he do then7 was answered by

_plcked an orange (M—K) ‘ R o _
‘ }Th ”"dummy pronoun 1t of the 1t is constructlon was omltted

sevelal tlmes.iils nice’ to help people (M—3)

o There were also several 1nstances of the omiss1on of obJect
pronounS° I don t" know (1t) in- Engllsh (B l), I saz (1t) llke that (B K' ‘
.p0931bly as result of confu51on of _peak/ z), uz_gettlng a leaf and

(throw1ng (1t) down the Water (M—3), I llke (it) when the ant helps the .
‘;blrd (M—l) o f:‘ ‘ ;‘-“1@, . ;;;,*“‘j= - .fflﬁf ,b ‘T | ”‘1
‘led K".>¢€ Though the qubJect proncun was omltted in many . cases, it was l "d}«;-frl“‘
"f%also added quite frequently (24 1nstances see Appendlx B) In other [

"r'7words, the Sub]eCt pronoun seems to have been treated as if 1t were a

';73fredundant element to be added or omitted on’ an arbltrary ba31s yj;7,f
“ih,ﬂbrother he g__to Mex1co ’B-K), The ant 1t help (B-K), The b1rd he save' .
léhfhlm (B l), He the rob1n threw a leaf down (B 3), The: man he oame (M—3)

”i*Thls status of the subJect pronoun as a redundant °lement ev1dently

‘”"ﬁgrﬂaccounts for the rather unusual use of a pronoun 1n ant1c1patlon of the o




,-noun in- the same sentence' He (referrlng to b1rd') lool\d down because R

~the bird llved nexr to the river (M—3) - ‘ _
The confus1on of pronouns (bv number -as- aell as gender) occurred

im several 1nstances ( e -0 So-he ‘he’ can eat it (referring to. apples) (B l)‘l

"”ffIHHe - it (referilng to teeth) on the man leg (M—K) He touch hlS feet

;.because it hurtod n (M-Z), The" apple he fell on his head (8- 3),

‘Hxﬁb)}Pinchlng the man so th%y (for he) won t kill the blrd (B_3)’ —SLR”“Z

“ﬁvtfllttle s1ster when he sick (B 2), He went (for it became) mornlng (B 3)

”V\fiﬁfit (B 2)

There was one 1nstance of thr use of me as a subject forgetifﬂ

~(é) Use’ of prep051t10ns.‘ The misuse or omission of prepos1tionsf

A . was: the second most frequent of all the errors found \see the sectlon

“'5Vﬂi”Some Statistical Comparlsons" below) A]l non-English uses of prepos1—

-tlons are dlscussed here thOugh some could be classifled as affectlng

“'T;Hverb usage rather than the prepos1tion and noun phrase construction

"ﬂ e.8., The ant was - looklng (at) somebodz (M—K) could be said to represent_

' the 1ncorrect use of verb (to look at) rather than the omission of the

;-‘prep051t10n preceding a noun phrase.

Other typical instances of the omiss1on of prepositions were

y)iffHe came (to) the water (B—K) He went (to) his Elace (M*K), He live (1n)'h
Mfchis hole (M—l), He got (1nto) the hole (M—l) He Einched him (w1th) some:n; 7

.;fgllers (M—l), He Eut 1t down (on) the water (M~1), He look (for) the T

;'cookles (M—3), (In) the beginningAthe ant came’ (B 3) v '
‘ The confusion of prepos1tions was particularly frequent when an :

11ndication of locatlon or direction was involved.;.e g. He fell down

htfrom (for on, 1nto?) the Water (B—K) He walking to. (for _R_to7) the man'

‘r"h(B -1), He throw it to (for into) the water (B 1) The man was hurting in':

'f:)l(for on) h1s ;_& (B 2) The . ant got into (for on) the leaf (M—K) He fell

on (for in) the Water (M—K), He got’ _R into (for on) his leg (M—Z),;fu

”Hg“g_ back to’ under (for in”) the hole (Mél) |

o Other 1nstances of the confusion of prepOS1rions were. ‘e 8
H:H,Outs1de at (for of) ‘school (B 2), The ant hissed on (for at) the b1rd
F‘EJ(M—Z), He ELF on . (for in) the hole (MFl), He looked to (for at) the man . -

o (-1




:2;:(Verb-phrasef]

(a) OmlS51on o7 o T sume 1nstances the Verb was om ‘oted,

‘s1mply because the Chlld d1d nst know the verb denot1ng the actlon

nHe (fell7) 1n the water (B l) He (went) where h1s house was (B 2)
”j”(He went to (shoot7) a b1rd (B 2) o P : ” ‘ o -

_ There Were also a few 1nstances of om1ss1on of the verb to be in |
“:'whlch 1gnorance of the verb could not nave been the cause. He (1s) 1n ‘
ithe water (B l) When he (1s) s1ck (B 2),‘He (was) asleep (Mr3) (These :
'Qﬁf~om1551ons of to be are remlnlscent of a 51m11ar phenomenon 1n Black 1‘ |
Pfh;Engllsh [cf Bartley & Polltzer, l972 pp' 49ff ] However, the Mex1can~_
t.gf{Amerlcan chlldren 1n th1s study had probably had llttle 1f any contact |
c‘ﬁ w1th speakers of Black Engl1sh )

(b) Use of progress1ve tense There were three d1st1nct errors:

'Q*connected w1th the use of the progres51ve.=

The om1ss1on of the form of be._ e g.' He g'fxgﬁ(B K),rThen he

‘Sllpplng off (B 3), He g g to sleep (MuK) ‘When the man shootlng the
‘j'dove (M—3), The' man came and shootlng apples (M—3) ‘ B ‘

o , The replacement of the ~in g form by the 51mple form of the verb
&? e. g 'y Was walk he (B l), The b1rd was shake hlS head (B 2), The man was
'ﬁfshoot the b1rd (M—K), They were all play together (M-2) ' '

The subst1tut10n of the progre381ve torm when 1t would normally
f‘not be expected in Engllsh-—especlally its use 1nstead of the s1mple past

3T)e g, Then the man . shootlng (shot7) w1th a g (B 2),_After he was shoot1ng

.”the apples he went back (B 2) Thentmzp1nch1ng (p1nched7) the man s feet

| "(B l),:Then the leaf was g01ng (went) floatlng (B 2), The ‘man came . and ‘)'
Ifd sbootlng (and shot at) pples (M-3) ‘ AT - | 'f ,
o Some instances of the th1rd type of error can probably be explained{Y
:‘by the fact that the ch1ld recalled the acrlon of the mov1e and was descr1b—,

'1ng 1t v1v1dly as though 1t was taklng place 1n the present."‘

2 (c ) Agreement of SubJeCt and verb., Disagreement of SubJeCt and
_~-'verb person, number, or tense occurred 1n a few instances, ' '

Number._ The apples was coming down (M-l), The fishes that s in

the water (M-l) The man were trylng to shoot (B—2) Where all the cookles‘




‘:Person You be fr1ends (M—l)

Tense: I d1dn t know what it is (B—2)

AS. ‘Verbiandnvorb constructlon;

ThlS category 1ncludes all errors that occurred in the process of

produclng constructlons that can be descrlbed as the embeddlng of a noun—
: and-verb constructlon 1n another noun-and—verb constructlon" -0 I go

'Z‘and I play reSult 1n I g_ to Elay,( Two maln categorles of th1s type of ‘

‘constructlon can be d1fferen 1ated those 1n wh1ch the two noun—and-verb'
‘constructlons have 1dent1cal subJects and those in: wh1ch they have d1ffer- |
;ent SubJeCtS.HTh g‘ . P " - L U h
| One of the frequent errors (19 1nstances see Appendlx B) 1n both the ‘

' fldentlcal- and the different-subJect constructlon was the omlss10n of to

‘ (before the second verb ‘1e g I gn_pl_y (B-K), He wanted kill him (B l),‘

R .. The man. Wanted klll h1m (M—K)

An 1nterest1ng error that occurred several tlmes was the attachment

of the past marker to the dependent verb He went outside to looked for

more (B 3), The b1rd came got (for to get) a leaf (B 2), He was g g to

‘Bf fell (M—Z) : ThlS phenomenon 1s s1m11ar to one reported for Black anllsh

”f (see Bartley & Polltzer, 1972, p..73), though there is no reason to assume o
1:any dlrect 1nf1uence of Black Engllsh | ’ : | , ‘ ‘: g
| Some examples for the omlss1on of to in the verb and-verb constructlony‘
. .w1th d1fferent SubJeCtS are.. He got the ouarter g__around (M-l), :;seeff

‘f:j(for I saw) a blrd got the 1eaf (M—K)

"_3T4 Word order

_ CA fairly characterlstlc error Was the ant1c1pation of the obJect o
‘(usuallv w1th the repetltion of the obJect as pronoun, ‘see d1scuss1on of.“
i_pronouns above) The man (ObJ ) he plnched him (B"3),‘Thu b1rd (ObJ )
7he was gonna shoot 1t (B-3), Then the b1rd (obJ ) he fnund (B 3), A leaf'_

o he gci (M-3) ‘ | | | BT

"‘_ That the mandatory subJect-verb object word order of Engllsh 1s a
‘problem for come of the chlldren became obv1ous from the comment of a th1rd
h_grader who overtly corrected his own word-order m1stake.‘ The ant helped

- the bird——I mean" The bird helped the ant (B 3).




10‘

Some examples of other errors 1nvolv1ng word order are . the follow1ng

) The 11ttle ant w1th a leaf he came (B 3) Because did 1t reallv hurt (M K)

‘JIEEE_EE it broke (M—2), Legs then are fine (B 3), The b1rd was two t1meﬂ_
:there (M—l) ; o ‘ ‘ ‘ ' ‘

Inu.ances g wh1ch adJectlval mod1f1ers were placed after the noun )

were rare A blrd a 11ttle p_g__came (B 3), He put it ins1de hlS house
llttle round (K—l) l e . ‘

‘5. Some transformatlons - p

Th1s category 1ncludes errors connected W1th f1ve types of construc—»
7';} t10ns’5 the pass1ve, the negatlve, questlons, there constructlons,_and

‘E'subordlnate clauses

(a) Pa551ve transformation Few instances of the uSe of the

pass1ve occurred Got was used for the formation of a pa°s1ve in- one

1nstance" The b1rd got saved (for was saved) (M-3)

(b) Negatlve transformatlon Several types of errors occurred

in connectlon w1th negatlve constructlons._ One was the formatlon of tht

“negatlve w1th no or not w1thout the auxlllary do. I know no more (B K),‘?‘

t He no EL_ln hole (B K) He not catch the b1rd (B—K),‘He not play ymore"‘V‘”(‘
‘}b(M—l), No _elp him (M—K), No guess? (M—l) e e _’_ F |
R The above constructlon seems to have been restr1cted to the lower

iR

_grades (K, and 1) In the upper gradr the more typlcal nonstandard nega—

_tive constructlons were the use of aln t and the so~called multlple negatlon:f-

‘It ain' ain't good to be beatlng _p_people?(B 2) It a1n t n1ceﬁto‘klll birds

ﬂ:(M 2), But - I ain' t that way (M-2), They won t have no fun (M—2), y ‘won t.

be fr1ends no more: (B 2) Some other 1nterest1ng negat1ve constructlons
(were.l He d1dn t do someth1ng (B l), That ' s who (for __y?) (M—2),,___yyfb
jshould klll not b1rds (for should not kill) (M-2), and they d1dn t fell
‘(for fall) (M- 3 compare w1th Was g___g to. fell,'etc ,_above)

(c) Q_ atlon transformatlon There were- very few questlons in:

‘the children s responses In two instances the aux1liary was _not: used in:

the formatlon of a questlon.M How the story helps9 (B 1), No guess° (for

s ‘can t you or. don t you: guess?) (M—l)
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‘_(d)j ‘There transformatlon.1 Only a fev 1nstances occurred

,dIn one 1s was used 1nstead of are' There' 1s these hole (B l) ‘ In one -

n1nstance there was omltted Is one b1rd (B l) And 1n another 1t was.

jfwas used 1nstead of there were., It was round thlngs (M—l)

Subordlnate clause transformatlon. In general comparatlvely.-
“ - few: subordlnate clauses were used and those that were 1ntroduced by g

‘V;because “when, and the llke d1d noL present any partlcular problems as

A such. Several cf the chlldren however, attempted to form clauses of
y‘purpose——sometlmes 1n reSponse to the questlon z°--and came up w1th
‘viconstructlons other than the standard Engllsh so that he would, so that)7

. f‘he could.f So he don t klll the b1rd (B K) So he be safe (B K) So notfd'

— | S——  ar———

;‘catch the b1rd (for so the ‘man- would not catch the blrd) (B—K) So he
judon t: klll the llttle b1rd (for so he wouldn t klll) (B 2) For he

j;wouldn t drown’ (for so. that He wouldn' t) (B 2) He got somethlngifor
‘don't. klll the blrd (for so that the bird Wouldn t be kllled) (M—K)
' For the ant could get out (for 40 that the ant could get out) (M—l)

LfVocabulary

Three broad categorles of vocabulary errors can be d1st1ngu1shed

;o

'“some errors are due to confu31on brought about by the s1gn1f1ers (the?‘
5~~sounds) of words, some can be descrlbed as’ the 1nappropr1ate selectlon o
‘T‘of vocabulary for a grammatlcal constructlon, a large number are due tofv
hrsome sort of meanlng confus1on 1n Whlch a word resembllng the requlred |

:fword ln mean1ng is’ substltuted for 1t. The exact borderllnes between ‘

‘these Categorles——espeClally between the second and third categorles—— .

”1s not always easy to draw.f

1. ErrorS due to the s1gn1fler

,(a) Intru51on of Spanish.l Outright intrusions7of Spanish=into‘

'English d1scourse were rare. One child said: ;He no‘lo‘mata'(BNl)
o Another ev1dently coined a new English word probably on the basis of
“‘Span18h He (the b1rd) vel y (for flew away, vel from Spanlsh volar’)

(b) Errors due to phonetlc 31m11arities between Spanlsh and

A

fEnglish ‘One Chlld created the word Earablem (for Eroblem) (B l)
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Anucher used have or habe [haeB] in the meaning speak (Spanish hablar—f‘

Engllsh have) I have Spanlsh (B-K) In another instance g i: was used

1n the sense of win (Spanish ganar—English gain) Let s eep gaining

: -all the marbles' (M—l)

‘ﬁ(‘) thnetic s1m11arity w1th1n English He was trying to k1d
“(for kill) him: (M-K), He flew (for threw) a: leaf down (M—l) Both of

- these insLances apparently involved a m1shearing and mispronunc1at10n of)\g‘

]Man English phonemic contrast A misinterpretatlon of an English word 1sbf)

“i*{ljﬂlnvolved 1n batflz (for butterflz) (MFZ)

A very frequent error was the use of cause for because (perhaps1‘ﬁﬂ

”‘fic 51mply as the result of confus1on between the two words, or perhaps ow1ng‘ :

" ii‘to the 1nfluence of the Spanlsh causa, or. perhaps simply because Of a

t general tendency among chlldren to drop the semantically puzzling be ﬂ('”

'morpheme)

' ”(d)‘ New creations Occasionally a child created a new word for.

'reasons that are not always too clear. The word treechers (for tweezers7)‘f

L (M—2) is: one example Another 1s drownding.‘ He was drownding (probably -
yfor drown g) (M—3) At times the meaning of the new creation remains

! opaque we shall probably never know what was in the m1nd of the first

.grader who answered the question What happened next? with Oh, 1t was like S
f_ia boon/bun/ (B K) (balloon doesn t seem to f1t) . '

'hTZg Selection of 1nappropriate word

This category 1ncludes errors that can be described as the selection :
‘-of inapproprlate vocabulary 1n a grammatically correct constructlon

(a)‘ InapprOpriate words but correct word class Some examples

So he don’ don't get (for become) dead (B—K), He fixed it (for put 1t7)

. together (B l), It got ' (for became) morning (B 2), They won't help to-'

3.gether (for each other)(M—Z), He went morning (for it became) morning
(B 3) | . | iy ‘;‘ | R
A rather frequent error was the use of back in the sense of 1njf

ereturn or in turn or again.‘ He found something back (perhaps on the |

analogy of g back) (B -2), If ypu help, they w1ll help y;u back (B- 2),
“He built it back (B 3), He fixed it back together (M—l) B

o
Vo .
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(b) Inappropr*ate words and 1ncorrect word class. -Some examples

IV,aret The ant has an open (open used as ‘a noun, for hole) (B l), He' go in

°?th1s g g (g 1ng used as a noun,‘for wa z) (B—l), We can be frlends a lot .

‘(B—3) The rocks were kind of c1rcle——He found the circle thing (c1rcle

“used”as. an adJectlve meaning round) (M—l)

g Semantic confus1on ‘

‘7(a)‘ Semantic confus1on clearly due to Spanish 1nfluence The‘

uﬁmost obv1ous example in th1s category was the use of was for went (Spanish

: fué Engllsh was and English went) Then the 11ttle ant was" (for went)

b‘home (M-2), The little ant ‘was : (for went) to elp (B—Z) Instances ‘of "

(“_confus1on between s_l and spea were probably also due to Spanish influence |

(English say, tell Apeak Spanlsh hablar, dec1r) ]e g.,,Say llke that
'(for I Z it like that or I speak like that) (B-K) ‘

(b) General semantic confusion.‘ A large number of 1nstances of

semantic confus1on, however,)cannot d1rectly be. traced to Spanlsh 1nfluence.‘

u‘Tn some 1nstances the children seemed to know some but not all of the .

”*semantic charatterlstlcs or features of certain words and thus used them
‘“hainappropriately (see category 2 "Selection of 1nappropriate word")
‘ Note,wfor 1nstance how movement and motlon were expreSSed by

‘;1nappropr1ate words 1n the follow1ng 1nstances. The 'pp e_gp (for fell)

——— e W ! ——— ——

5¢ got (for fell) on- h1s head (B l), The apple were shootlng (for falliﬂg’)

e (M—3)

nf on . h1m (B 2), He went _p (for got _p,\cllmbed _p) on the leaf (B-2), The
nfllttle snail came (for got, ‘climbed’u _R) on: h1m (B 3), It (the ant) came

i”on 1t (for g_t _p_on 1t) (M—K), “The - apple got’ (for fell) on h1s head (M—l), ;

'} The man came (for went) home (M—l), Then he went (for fell) 1nto the water

_ In some 1nstances 1gnorance of the WQrd expre551ng the required
;concept seems to have prompted the Subst1tution of another word that has‘

some slmilarity to the right one: . The hunter was thrOW1ng bullets (B 2),‘-

)'Eeibite (for stuck) the man with ‘his pin (M—l), He kill the man s leg ?T

‘(for‘He p1nched the ‘man 's leg, ev1dently on. the basis that both pinchlng
and killing have negative results for the rece1ver of the action) (M—2)
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VHowever, another Chlld solved the problem created by 1gnorance of the

‘“requlred word by uS1ng the colorless verb do. Ee;did EEJEE_the hunter s -

___g(B -3).

V‘Some Stat1stical'Comparisons‘,‘

A total of l 055 errors were counted 1n the responses of the chlldren B
'1n th1s study.. Of these, 525 were made by chlldren from the blllngual ‘
'f‘school ‘and 530 by chlldren from the monolingual school The two most
*ufrequent categorles of errors were (a) the wrong use of the s1mple past‘v
ftense (e1ther the morphologlcally wrong form or the substitutlon of a f
o perfectlve progress1ve or a. perfect) and (b) the wrong use or om1s31on of
:pprepos1tions oefore noun phrases. The first of these categorles accounted '
_for 541 errors, or sllghtly oVer 51 percent of the total errors, and the’{
‘fsecond category accoun*ed for 103, or s11ghtly under lO percent of the f-
'total o 3 Cee ' Vo . ‘p 7 f )
In order to make comparlsons by grade, sex, and school, correct usest‘
‘of the simple past tense and of prepoS1tions before noun phrases werer-'
fcounted and presented as percentages of total uses.;g;rb‘ ¥ ”',

_ Table l and Flgure l show the percentage of correct uses of the
;»s1mple past tense.‘ In 1nterpreting the statistlcs one must keep 1n m1nd
bthat d1fferences 1n percentages of correct uses can be influenced by A
‘fcomparatlvely few 1nd1vidua1s.i In other words, ”signiflcant” d1fferences‘y
:'1n percentages cannot necessarlly be 1nterpreted to 1mp1y s1gn1f1cant

d1fferences due to the 1ndependent var1ables (school, sex, grade) Stlll
-bthe tables and graphs make 1t quite clear that (a) there was a sharp in~ .
lcrease in correct use from grade to grade, (b) that w1th the poss1ble “
*mexceptlon of the better performance of first—grade females 1n the mono—k
;llngual School there was llttle difference in performance between male
" and female pupllS ‘and (c) that the pattern of growth and the’ Lhird—grade
nperformance was the same for both schools.;3fg‘r_ y :
| ‘The: correct aﬂd 1ncorrect uses of the simple past tense were also o
psfexamlned from the strictly morphologlcal point of V1ew 1n order to deter-ﬁ
\‘f:mlne whether irregular past tenses presented more of a problem than those|

~formed regularly by the addltlon of —ed / -t —d Bd/ In th1s part1cular o
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TABLE 1

Corrvect and Incorrect Uses of Slmple Past
: Tense by rvﬁm of i) fﬂ,‘uy Sex

. BilinguaiTSchool = Monollngual School

| SN Percent‘ e " Percent
Grade ;Correct Incorrect Correct Correct - Incorrect - Correct

K Male = - - g

Female = 12 - 25. 33z - 13- 33 287 .

o Totall 12 - 25 0 3337 k466 44%
1 Male 34 57 37% . el 98 35%
- Female 22 16 - '58% - - .62 16 . 79%
~ Total 56 73 43% 123 114 52%
2 Male 91 . 38 73% 72031 70

‘Female - 101 . 46  67% 79 37 - 68%.
 Total 192 84 69% 151 68 - 69%
3 Male 157 29 84% 134 36 79%
. Female ' 75 35 - 68% 74 11 87%
~Total 232 . 64 787 208 - 47 82%

‘Male. = - .- ' L Femaie"

Percent o EEERe Percent

Grade . . Correct Incorrecm Correct. Correct Incorrect. Correct P

95 155 38z 8 . 32 73
163 69 0%z - 180 83 68%
291 .65 827 148 - 46. - 76% .

W R

31 3 s 25 58 j.t3ozfne‘ -
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:-count errors not due to- morpholog1ca1 factors (e g s the substltutlon of

the past progress1ve for the Slmple past) were not cons1dered ' For th1s_u
reason the total number of errors in Table 2 is not 1dent1cal w1th the .

total number 1n Table l.‘ Table 2 and F1gure 2 clearly indlcate that in

both schools and at all levels the 1rregular past tenses were used cor—‘”
‘ rectLy more often than the regular ones Ev1dently one of tne baslc
7causes ‘of the errors relat1ng to the morphology of the past tense is. the?v-"

"v‘phonologlcal problem of 1nterpret1ng and pronounc1ng the final consonantff

_Ni”clusters created by the addltlon of the —ed / t ‘—d ad/

e

Correct and Incorrect Uses of Regular and
Irregular Past Tenses, by Type of School

Billngual School

lar Past 55,ff‘,e" ”"‘I.IrregularfPast;” )

Percent7ﬁv'ﬁﬁ“ SR ? o T Percent S

«I‘fGrade ~Correotif Incorrect ‘ Correct» Correct i Incorrect Correct;

L e w1 e

'—l
o

Cose a2y 17s . vl ssy

Monolingual School

L 19-fo.ii34%2¢jfiTulg46’}”?*’_E4iﬁff27,f%9%f*;‘f‘
L4646 s 146 0 3L B

Regular Past lhghﬂhiytﬁ :‘f Irregular Past

N

S T e L Percent '55 R :‘v‘ w*”{“. Percent€'~_\
[Q‘Grade ~57C0rrect Incorrect Correct S Correct i Incorrect Correct

o : b 2 24% ? ‘ o 38
o 1s g a0
*l{[f47ff'F;f;5]25ffﬂrﬁﬁfr63/;ﬁjﬂf;i‘rioé“f’h'

WA
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2ar Bilingual School . 2b: Monolingual School
‘Regulaif 'Pas“t‘:""i‘en's‘_é e . Regular Pés‘f:k"'rénsé"

v —

_ :Ir‘fe‘g'ular_ Past T_en‘se __ - I‘rll'egul‘ar_ Past Tense

o L
.;;;701; “-_- .:i=;j¢ *v i..

- Pefc_ént:agé.__bf ‘correct uses of i:ég@l‘ai-w.aﬁdj‘i"rjre"g'glaf f‘pa_'S‘t‘fité‘n,ASfeSV-';f.‘? e




I 7.ﬂby monolingual Engllsn children, the 1rregular past tenses like went,

: =hbroke, came,:etc P are generally used correctly in the 1n1t1al stages of i

‘ﬁih tions before noun . phrases ; Agaln;llt is quite obvious that with the

”hf‘pOSSlble exception of‘th\ superior performance of females over males 1n

“t?féfoale fxgiﬁssﬂ“

o :__20 -;_: ’

‘It s also noteworthy that in the rirst 1anguag acqu1s1tion of English

ulﬁflearnlng, ev1dent1y because they are acquired as separate Vocabulary
;pﬂltems (c £, Slobin, 1971, p. 49) &% SRy

| Table 3 and Figure 3 show the percenta?e of correct uses of prep081—‘,rvf\\7q*"n

"Pw;femal sw(92/ 94/) or by childr 'hfrom the bilingual and'chlldren from
t{the monolingual school (914, 95/) do not lefPi

Signiflcantli:“;ﬂ.““_‘t

'“f[another Again there are also obv1ous increases of correct usage from

fi”grade to grade

TABLE 3

“%vf Correct and Incorrect Uses oF Prepositions

r_,;giliagggiFSEﬁéoi*’“” **““Msaoiiﬁéualféeﬁaaifff?“:VKv‘

- Percent R

‘ Percent W ,
ﬁCorrect Incorrect Correct’ ' .

- iGrade“*rf¥°5fCorrect Incorrect Correct

M‘fFemale,f“j‘6jL:Zr”‘
e “" Total‘gv5@6f7efm
hif'”l“fMale n 2L
- ?QFemale‘frﬂch];:difr
TotalV‘}Y38ff_f;g}

A -;'?12ﬁif7[fﬂ’élaf?f{]ﬂfas/f{;f??f‘~
,flif75/%?ﬁ7f,“fl6ﬂﬁ ‘d‘f¥:g8fiﬁ: ups?/&d.hﬁhe oy
i ;H75/pn,ﬁ:ﬁh.ﬁzaitwipﬁi;izzi;hlun‘56m;¥5“&hﬁ"u

. ;'ig73/*f*'f]”jﬂsst%‘ffgﬁfijig1§i'7794jp]_, i

897 18 o4 82%
/A T PR T
79% 3k ie . gsy s
LBAZ o790 168k
‘ﬁﬁﬁ{?gzzxii'iﬁwhh55f ‘ 5h942€si€Pgﬂ?iéwlf
92z 250 C96%

- ar 80 e

B

e fQ“Female ;pf139¥_ﬁ,3‘ _
G TOtalff?¥94';~;h‘”,
;‘ELMale e 705

WN 0O O N NN S
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3a: Bilingual School 3b: Monolingual School
Male : _ ‘_ Male

_ Female

_. Female
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3. Percentage of correct uses of prepositions.
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A final comparlson of frequency of errors was undertaken in terms of
number. of errors by’ number of words. The results of this comparison are
'presented in Table 4 and Figure 4. The main differences between males
and females in error rate were the better performance of males (1 e.,
lower error: rate) at the kindergarten level and the worse performance of

males (higher error rate) at the first- grade level. -That the kindergarten

TABLE 4

Number of Errors per 100 Words,‘by‘Type‘of School and by Sex

Bllingual School o Monoliﬁgual School

. No. of No.‘of Errors/lOO '-No. of  No. of Errors/100
Grade - Errors Words - - Words . Errors’ Words - Words

35 678
32 565
67 - 1243

167 1939 .
4t 862
211 - 2801

‘76 1257
- 82 . 1264
158 2521
.76 - 1665
- 18 674
S 94 2339

K Male 5 98
. Female - . 68 805
~ Total 73 903 -

1 Male 103 1225
Female = 37 530
‘Total 140 = 1755
2 Male 102 1931
. Female 81 - ¢ 1292 -
" Total 183 . 3223
'3 Male 61 1915
Female ~ 68 1072
Total 129 = = 2987
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4ar Bilingual School l , 4b: Monolingual School
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males performed better than the klndergarten females may be largely due

. to the fact that they responded in. extremely short sentences that often
con51sted of only a single word. That 'is, their comparatlvely low number
of errors by number of words seem®# to be the result of their having used
very‘few words, thus creating feww.r opportunities for ermror.

‘There is an obvious tendency- for the. number of errors to diminish
from the first to the second to the th1rd year As far -as any differences
between the monollngual and the bilingual school are concerned, the
monollngual school has an edge over the bilingual in kindergartenyand
‘after that  the differences diminish The overall. error rates for chlldrenm
in- the1r third year. (4 3 4, 00) do- not differ s1gn1ficantly “All of the
error analyses undertaken thus lead to the. same conclusion. The English-
‘language performance of the thlrd—year Mexican—American children who
attend the bilingual school was/ not s1gnif1cantly different from that of

the third- year Mex1can—Amer1can children who attend the monollngual school.

Discussion:

Causes of‘ErrorS'»

To p1n down Lhe prec1se ‘cause of an error inev1tably 1nvolves some
guessing about: underlying psychological proceuses, as was pointed out in
a recent analys1s of errors committed by. Spanlsh Speaking children learn-
_1ng English (Dulay & Burt, 1972) ‘ For the reSponses examined in’ th1s

study, several possible causes of errors must be considered
- l,‘ Interllngual errors. -Interference coming from-qpanish‘

: ’2,‘ Intralingual errors,f (a) Confusion arising w1th1n Engllsh" as
,the result of m1s1nterpretatlons of English grammatical rules._f“'"’

f(b) Developmental errors ;‘1 e errors ar151ng owing to the fact that

\chhildren learning Eng11sh as’ thelr second language may go through devel—"*q

o opmental stages s1m11ar to those characteristic for children learning

"iEnglish as. the1r f1rst language

e

Errors due to the intrusion of nonstandard English d1alects.ﬁjj '
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difference .being that in'category-Z(b);the misinterpretation of a grammat-—
ical rule is se=n as part of a developmental process, whereas in category
2(a) it is seen as a result of 1gnorance.‘ Even 'the boundary between |
category 1 and category 2. is often d1ff1cult to draw. Certalnly we can
attribute an error like: he_sEeak‘for he“sgeaks to the " overextension" of
a form,within English (e.g., Rfchards, 197lh) or to the learner's‘tendency
to eliminate redmndancy (e.g., George,'l972).within English..twe can still
wonder whether the error ﬁould have occurred if English and the learner's
native'language were totally isomorphic'language-Systems;= Furtheérmore, we
'also need  to cons1der ‘the’ poss1billty ‘that errors may have mult1ple causes
In other words, the causes of errors ‘assumed in categories 1, 2, and: 3
may all be- present s1multaneously and may relnforce each other s effects.
The problematlc nature of . error categorlzatlon is 1llustrated in the
follow1ng example.' In the formatlon of the negatlve, ‘an express1on llke

He mot catch the bird can be ascrlbed to Spanish 1nfluence' but 1t also

'has a strlking 51mllar1ty to the type of negatlon that appears f1rst in.

"chlldren s speech (see, e. g., McNeill 1970, PP 81ff) They won't have

',no fun looks llke a negatlon common in nonstandard Engllsh dlalect, but

it could also be attrlbuted to the 1nfluence of the Spanlsh negatlve

(e.g., o —'nlngun' no --]am ). Furthermore, 1t could be a developmental
error' ~in a language w1th negatlve quantlflers like nothlng or nobody :
the: multlple negatlve can be 1nterpreted as’ a 51mpllf1catlon occurr1ng 1n
~a Chlld s language (e g 4 Klparski 1968) Only in a case like- 1t ain't '
"592_;18 the source of the error perfectly clear.‘ ‘Here we. obv1ou51y are

' not deallng w1th an error at all“—lf by error we‘mean fallure to observe

'a systematlc rule——but w1th the regular form of ‘a nonstandard Engllsh

w-'dlalectr

ﬂflnfluence seems to be the maJor cause of error or at least one of the

It seems safe to say, then, that the 1ntru81on of Spanlsh though

“’certalnly not the only cause of error_ plays a cons1derable role.} Spanlsh'

Q;major causes of error dn

”infverb form for the pastfh

'Vflcal m1s1nterpretat10n of.flnal consonant clusters) nomlnallzatlon by
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sub jexit premouns, jthe use of redundant object pronouns, the use of the
defimize zavticle ¥or the possess1ve, confus*mn in the use of prepos1tlons
(especiallsy in thiz use of in, on, etc.), uncertainty 1n‘the use of Eo in
verb + verm'constgactions, confusion in,wordhorder (@bject—subjectuverb
cons tructi m) . mmbcabulary‘errorS‘thatwseemuquite obviously caused by
Spanist: imfinence #rave been mentioned-before‘)‘

But %1% many =rrors can be attributed.to Spanish 1nfluence, certalnly
"not all oz them can. Undoubtedly some are characteristic of the speech
of youms children =n - general (see Hatch 1972). Among such errors’ are,
‘most likely, the use of a for an, the 1ncorrect 1rregular past tenses,
number nonfus1ons, 1ncorrect pronoun; agreements the omlsslon of verbs,
 and oUbJeCt verb d1sagreements.- . )

In several cases we can only speculate about the poss1b1e causes of
errors. The absence of the possess1ve case marker, the absence of the
‘tn1rd—person marker, and the omlss10n of forms of to be are all character-
istics of Black Engllsh In the reSponses gathered in this study they
appeared frequently enough that they cannot be’ dlsmissed as'accidental
”’”performance‘ errors rather than competence errors) Attthe same. tlme,
‘the Mex1canﬂAmer1can chlldren used as SubJECtS 1n th1s study had had very -
'llttle exposure to Black Engllsh Apparently the above-mentloned con-
.structlons are the result of ‘general tendencles toward 51mp11f1catlon in
:areas of posslble redundancy (see George, 1972)

Other s1m11ar111es Wlth Black Engllsh like the already mentloner

.‘attachment of the past marker to the dependent verb and -the use’ of se\eral

.negatlve markers in. the’ same sentence, are probably also acclcental “We

: should also emphas1ze that w1th1n the context of thlS study such phenomena"

"may be cons1dered errors 1n the sense that they represent stages 1n the

»-acqu1s1tlon of Engllsh by blllngual chlldren.; They are probably not part
VVﬁof a: stable 11ngu1st1c system used by the communlty 1n Whlch the chlldren

‘ﬂfllve.,}f

‘TTThe Monolingual and the Blllngual School ComPared

ﬁmeeﬁmaln nasult of ourlcomparlson betwmsn the monollngual and the
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years in a blllngual program was no worsesthan that of comparable Mex1can—
American children who had spent about three years in.a monollngual ‘program.
A separate srudy (Polltzer & Ramirez,‘forfhcoming) has demonstrated that
bilingual education and the use of Spanlsh in- school had some positive
effects on Mexican-American children s attitude toward Spanlsh and thelr
Mex1can-American background ‘This °tudy indicates that there is no reason

to fear that these positive effects may have been achleved at the expense

of the children's progress in learning spoken English.
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©PPEOIR A
© Schedule of Tnstructions

- (Bach interview Wlll be conducted 1mmed1ately after the Chlld has seen
o ‘the filn. ) | o | |

| l._ After‘a brief conversation-to“put the'child'at5Ease, turn the recorder -

2, Record the Chlld 5 code number o the tape so_thathis soeech'sample
o be 1dent1f1ed ; | |

3 Ask the chlld to tell 1n hlS own words the story Of the ant and the

o “dove.-‘

4, Vhen he has flnlShEd telllng the story, ask the Chlld "Does the
';mewwmnwmemmmwmmmWWIHm'

- ‘ansver is yes, say: "Wy do you think sol" If his ansver is 10,
oSy 'Why don t you thlnk so7” S |
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jAPPENDIX 3

Dlstrlbutlon of Some Frequent Error
o Types by School ard Grade

| Bilingual o Mondlingual Total -
- S o RS for both -
B K12 3 Total K 1 2 3 Total Schools -

;0m1581on of subJect |
pronoun in 3d person 12

Lo
Y
o~

B4y on
Addition of subject o | '5_ | B G
 pronoun in 3d person 2 4 4 9 19 - - 3 25 W
g'Substltutlon of '].1_ i o o . e e
e 1131 6 4 - 11§ op
| Om1351on of artlcle ‘.l_"l T R VR TR
| 0m1551on of flnal - SRR T B -~. _\;_5.
-5 in 3 person 11 6311 3 11 - 5026

= n0m1551on_of "o o | T (R
- before verb S S S ) 3 - - B R




